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PROGRAM
Every day teachers from different parts 
of the world teach English to Uruguayan 
students through Ceibal en Inglés. The 
first RemotEd Winter School, orga-
nized by Plan Ceibal´s programme for 
teaching English as a foreign language 
through videoconference, summoned 
teachers and institute coordinators for 
a first meeting with remote teachers 
between July 1st and 3rd, in Montevideo.

The RemotEd Winter School offered an 
exciting opportunity for remote teach-
ers to present and discuss relevant 
topics related to Ceibal en Inglés from 
the perspective of the teaching points: 
challenges, best practices, forms of pro-
fessional development, and the chance 
to encounter new educational horizons.

The program combined lectures, train-
ing, workshops and joint project-based 
learning. International academics and 
renowned experts were invited to 
discuss their latest studies and work 
together with other participants during 
the workshops.

Remote teachers gathered together from 
all continents and came from Uruguay, 
Sweden, Colombia, Philippines, Argentina, 
China, Zimbabwe, Russia, South Africa, 
Scotland, Poland, England, Brazil, United 
States,  Chile. They all celebrated the 
opportunity to meet and discuss the com-
plexities of remote teaching.

REMOTEd 
Winter School

Producción Editorial: Literal Comunicación.

Coordinación General: Equipo de Ceibal en Inglés.

Fotografía: Matilde Campodónico.

Monday, July 1st

9:30  Registration 

9:50  Opening

10:00 - 10:45  All Ceibal en Inglés World is a Stage. Fabiana Mallon

11:00 - 13:00  Technology in Ceibal en Inglés lessons. Rouel Amolo

14:30 - 15:15 
Working together! (Difficulties to overcome to achieve a
successful lesson). Soledad Biarnes

15:30 - 16.15 
Planning Ceibal en Inglés lessons with our learners’ context in mind.
Laura Chiarino

16:30-17:15 Let Students Shine. Patricia Madriaga

Tuesday, July 2nd

9:00 - 9:45 Scaffolding in Remote Lessons. Leticia Barrutia

10:00 - 10:45  Mentoring RTs. Florencia Eraña

11:00 - 11:45 
Bonding with CTEs. Maintaining a long-distance relationship. 
Devin Lockbeam

12:00 - 12:45 Walking in the learners’ shoes. Skyler Brown, Avarey Cabrera

14:30 - 15:15 CTEs and RTs: Two cooks in the kitchen. Magdalena Perdomo

15:30 - 18:00 
What’s intelligence? I. Rosemary Luckin
Professor at University College London

Wednesday, July 3rd

10:00 - 13:30 
What’s Intelligence? II. Rosemary Luckin
Professor at University College London

14:30 - 15:00 New Pedagogies for Deep Learning. Claudia Brovetto

15:15 - 16:45 GROUP WORK

17:00 - 18:00 GROUP PRESENTATIONS
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On behalf of the Quality Management team, we 
would like to express our joy for having been part 
of this first edition of the Ceibal en Inglés Winter 
School. The event was a welcomed opportunity to 
gather Remote Teachers, Institute Coordinators, 
Researchers, Classroom Teachers, and the British 
Council and Ceibal en Inglés teams in a profession-
al but more relaxed setting. It was also a chance to 
build on a foundation of collaborative teamwork 
and innovation among an international network of 
professionals in TEFL and Education from Uruguay, 
Sweden, Colombia, Philippines, Argentina, China, 
Zimbabwe, Russia, South Africa, Scotland, Poland, 
England, Brazil, United States,  Chile.

During this three-day encounter, all participants 
shared knowledge, experiences and best practices 
related to remote English teaching and learning 
in the wide range of contexts of the programme. 
We enjoyed the presentations on design of effec-
tive and engaging materials, scaffolding, varying 
interaction patterns, lesson adaptation, drama 
projects, remote teachers/classroom teachers 
partnership, remote teacher sensitivity, and new 

1. Antonieta Reyes
2. Fabiola Reyes
3. Adriana Cámera
4. Gonzalo Negrón
5. Mariela Masuyama
6. Leath Traill
7. Isabel Longres
8. Alicia Artusi 

A celebration of the valuable 
work of Remote Teachers 

pedagogies for deep learning. Also, we had the 
privilege to learn from Dr. Rose Luckin, who intro-
duced the audience to her interesting and thought 
provoking research on artificial intelligence ap-
plied to education. 

We would like to acknowledge and celebrate the 
valuable work of Remote Teachers, who play 
an essential role in Ceibal en Inglés and whose 
creativity and dedication were displayed dur-
ing this Winter School. As Quality Managers, we 
hold a unique position to act as bridges between 
Remote Teachers and the programme to establish 
a common ground of knowledge and understand-
ing. These instances of professional development, 
reflecting on challenges, sharing good teaching 
practices and exchanging experiences with col-
leagues have an undoubtedly transforming impact 
on the quality of Ceibal en Inglés lessons.

It was refreshing to hold a meeting of the re-
mote teaching minds in this face-to-face en-
counter. We look forward to the next edition of 
the Ceibal en Inglés Winter School!

QUALITY MANAGEMENT TEAM 

The First RemotEd
Winter School 
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eibal en Inglés is, to state the obvious, a very unique 
educational programme. This uniqueness owes it-
self to more than the use of vc technology. The core 
of its uniqueness lies in the fact that it has changed 

the classroom irrevocably, with two teachers working along-
side one another, through collaboration and cooperation in all 
successful cases.

Thus from the onset, Ceibal en Inglés hosts two differ-
ent teachers: the teacher of English, who we call “Remote 
Teacher”, the school teacher, who we call, the “Classroom 
Teacher”. Besides these two teachers, there are many other 
actors, whom we may call stakeholders, or constituencies. 
These stakeholders include: mentors, institute coordinators, 
quality managers, lesson plan writers, material developers, 
head teachers, inspectors, administrators of the programme, 
and our students, who hold us together relentlessly.

Here, I would like to pause and quote Thomas Hobbes:
“What opinion [does a man have] of his fellow subjects, when he 
rides armed; of his fellow citizens, when he locks his doors; and 
of his children, and servants, when he locks his chests. Does he 
not there as much accuse mankind by his actions, as I do by my 
words? (Hobbes, 1960, pp. 82–83)”1

Clearly, Hobbes is pointing here to a very human feeling, that of 
mistrust, of our tendency to trust ourselves and insiders of our 
most immediate circle, but to mistrust outsiders of this circle. 
In the Ceibal en Inglés learning environment, where there are 
few insiders and many outsiders, mistrust can be very danger-
ous, especially to our students. 

We need to see ourselves as part of an ecosystem, a system, or 
a group of interconnected elements, formed by the interaction 
of a community of organisms with their environment.

Together
We Stand

c

Gabriela Kaplan 

Ceibal en Inglés coordinator

RemotEd Winter School

July 1st 2019- Opening Speech

Trust or the “assured reliance on the character, ability, 
strength, and truth of someone or something”, is the key 
component in Ceibal en Inglés’s success in becoming a healthy 
community of organisms interconnected with one another and 
their environment in each of its daily actions and operations. 
As organisers, we are obliged to take into account the needs 
and wishes of each and every one of our constituencies.

Today, for this winter school, our expectations are focused 
on striving for professionalism, to learn content from one 
another, and to be together. Essentially, we strive to gain one 
another’s trust. In this sense we hope these three days may 
become a benchmark: this is a unique moment to know our 
remote teachers who have come from Argentina, from Chile, 
from Montevideo, from the Philippines; it is a unique moment 
to lend an attentive ear to each one of your experiences in the 
classrooms, and to build trust.

Students, the main focus of our ecosystem, must, in order to 
succeed, trust that their teachers will help them attain their 
potential. This trust in turn is only attained if teachers are able 
to honestly display their own incompleteness and vulnerabili-
ties. An albeit transient and ephemeral sense of completeness 
is only achieved where Remote Teachers, Classroom Teachers, 
and students all trust one another. 

For teachers to be open and show their own potential, they 
need to be able to take risks in their teaching practices, that 
is to exercise their freedom, “to live and learn in potential-
ity and incompleteness”, to be ready to find completeness in 
what Bubber calls “betweenness”2 between Remote Teacher, 
Classroom Teacher and students.

One fundamental aspect in this practice of betweenness in in-
completeness is authentic listening undertaken by the Remote 
Teacher. This is because “inauthentic listening can be the most 
powerful repression of trust” both within the classroom and 
without it.

The main reason for this RemotEd Winter School, is that we 
have listened to our Remote Teachers and perceived a sense 
of uncertainty about what constitutes good practice, or about 
our expectations regarding good practice, or in what is ex-
pected from their practices, and this may cause a feeling that 
risk taking is threatening.

Teaching in any format requires elements of confidence. A 
teacher must be confident in what she knows of the English 
Language, in the lesson plans, in the technology and materials 

employed. Teaching for Ceibal en Inglés, involves some higher 
risk elements, however. The teacher might experience insecu-
rities in placing the lesson in the proper context, with which 
she is only familiar at a distance, in responding to “her” stu-
dents. Are they “her” students? Or the classroom teacher’s?’
These questions form the crux of remote teaching practice 
and we hope all these may be addressed in togetherness, in 
the full knowledge that should completeness be achieved at 
all, it will also be transient, but it will mark a start.

We hope to work in this school collectively and in partner-
ship. On the understanding that just as teachers engage with 
students’ trust in order to objectify their work and provide 
feedback on where students are in their learning, we as ad-
ministrators of the programme are obliged to engage with our 
students’ request to provide feedback on the quality of remote 
teaching by objectifying it. Students trust teachers to be kind 
and demanding in their grading, flexible but challenging in 
their marking and remote teachers expect and trust that the 
administrators will act in kind towards them.

In the private sector, administrators, and many times parents, 
act as quality control of teachers. In the public sector- the 
sector where social and cultural gaps can and must be ad-
dressed- it is mainly administrators who carry out the respon-
sibility of quality control, and this the responsibility to be strict 
but flexible, challenging, but kind. We are aware that the peril 
of objectifying good teaching, in any format, is that teachers 
may feel less free and begin “to implement instrumental kind 
of teaching and expect an impersonal response from their 
students to learning”3, a scenario where everyone loses fresh-
ness, creativity and learning.

We believe an antidote to this stale scenario resides in this 
school, where we expect our teachers to share their pas-
sion for teaching, their freedom and wisdom, their trust in 
our community so that together we can imagine with energy 
and sharp curiosity the inclusive universe we so dearly and 
intensely hope to build. I sincerely hope this school to be full 
of open chests, of unlocked doors and unarmed individuals, 
because only together in trust and cooperation can we achieve 
our ambitious goals.

1, 2, 3. Quote cited by Aidan Curzon-Hobson 
(2002) A Pedagogy of Trust in Higher Learning, 
Teaching in Higher Education, 7:3, 265-276, DOI: 
10.1080/13562510220144770

WELCOME! 
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PLANNING OUR CEIBAL EN INGLÉS 
LESSONS WITH OUR LEARNERS' 
CONTEXT IN MIND

LAURIA CHIARINO
(DICKENS INSTITUTE)

While different groups may have some similar characteristics, 
each group is unique and has a specific context with specific 
experiences and interests. That is the reason why, based on 
our experience, we want to share the importance of plan-
ning each class by first considering each of our groups in an 
individual, unique and special way, and therefore be able to 
provide them with materials that they feel are related to their 
reality and that they consider their own—and allow them to 
see that they can use the foreign language to refer to situa-
tions and places that they feel belong to them, rather than 
seeing the language as something alien to their reality.

PLANNING
AND STRATEGIES

DIFFERENT GROUPS PRESENT DIFFERENT 
CHALLENGES RELATED TO THE ATMOSPHERE 
IN THE CLASSROOM, SCHOOL CONTEXTS, 
LEVELS OR MULTI-LEVEL GROUPS AND GRADES. 
PLANNING AND INNOVATING ARE ESSENTIAL 
TOOLS IN REMOTE TEACHING

SCAFFOLDING IN
REMOTE TEACHING

LETICIA BARRUTIA
(INTERNATIONAL HOUSE, MVD) 

It is true that as teachers, we must not only be knowl-
edgeable about the target language, but we must also 
support our students and enhance their knowledge by 
creating plenty of opportunities for them to practice and 
improve. However, more often than not we hear RTs say-
ing that the objectives of a Ceibal en Inglés lesson are too 
demanding for 45 minutes, that new vocabulary is being 
introduced all the time and students can’t keep up, that 
lesson plans hardly ever consider revision, or that activi-
ties are too difficult for the level students actually have. 
The aim of this presentation is to give an overview of what 
scaffolding means in EFL and how it can be achieved in a 
45-minute remote lesson, by showing practical examples 
from the different Ceibal en Inglés levels and applying 
different scaffolding strategies, so that the remote teacher 
can make learning more accessible to students and ulti-
mately guide them to achieve greater independence in the 
learning process.

LET STUDENTS SHINE. CHANGING 
INTERACTIVE PATTERNS IN CLASS. 

PATRICIA MADRIAGA
(OXBRIDGE INSTITUTE)

The observation of many Ceibal en Inglés classes tends 
to focus on the teacher rather than on the students. The 
proposal, then, is to reflect on the role of the remote 
teacher and the different interaction patterns during 
classes: To do so, we will carry out an activity in which the 
attendees will rethink lesson plan proposals by focus-
ing on the students, changing the interaction patterns 
in order to achieve a more communicative activity that 
favours the learning for everyone involved.

There are multiple benefits of varying the types of inter-
actions in class, as it adds variety, dynamism, a sense of 
belonging, communication, facilitates everyone’s learning, 
promotes autonomy, and puts the focus on the student.

There are also potential disadvantages such as noisy 
classes, loss of teacher control, chaos, and wasted time; 
but all of these can be avoided with good planning by the 
pedagogical pair.

CONFERENCES

SHARING BEST PRACTICES IN REMOTE TEACHING 
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THE PEDAGOGICAL PAIR

BONDING WITH CTEs
DEVIN LOCKBEAN (ALIANZA URUGUAY EEUU)

The goal of this presentation is to share ideas on how to both build and maintain 
a positive relationship between Remote Teachers and Classroom Teachers of 
English within the Ceibal en Inglés Conversation Class program. Participants will 
put themselves in their counterpart’s role and imagine routine difficulties and 
successes they might face. Working together audience members will map more 
effective ways to communicate and workshop routines that may help strengthen 
bonds between teachers.

TAKING COMMUNICATION TO THE NEXT LEVEL
FLORENCIA ERAÑA (UNIVERSIDAD DE MONTEVIDEO)

The aim of this presentation was to encourage participants (remote teachers, class-
room teachers and institute coordinators) to reflect upon how Miguel Ruiz's Four 
Agreements ("Be impeccable with your word", "Don't take anything personally", 
"Don't make assumptions" and "Always do your best.") can be put into practice in 
the Ceibal en Inglés context. It is expected that, if interlocutors respect these agree-
ments, communication breakdowns will be prevented. During the presentation, the 
attendees were invited to reflect upon what the communication process involves 
and were encouraged to explore said agreements through the analysis of authentic 
case studies.

THE REMOTE TEACHING PROGRAM INTRODUCES 
A NEW PEDAGOGICAL MODALITY: TWO 
TEACHERS RESPONSIBLE FOR THE SAME GROUP 
OF STUDENTS WITH DIFFERENTIATED ROLES. 
WHICH ARE THE MAIN CHARACTERISTICS OF 
THIS KIND OF COLLABORATIVE WORK, AND HOW 
ARE THE CHALLENGES DERIVED FROM THIS 
COLLABORATION OVERCOME?

TWO COOKS IN THE KITCHEN 
MAGDALENA PERDOMO  
(CLASSROOM TEACHER OF ENGLISH)

The title of this Presentation, “Two Cooks in the Kitchen”, 
will serve as a metaphor to account for the work dynam-
ics, roles, challenges and benefits that arise from person-
al experience and participation in Ceibal's “Conversation 
Class” program in English. Just as in a great interna-
tional or multicultural kitchen, the Remote Teacher and 
Classroom Teacher are responsible for the fusion of 
various flavours and local and foreign ingredients to 
prepare the most varied and colourful menus. Through 
proper communication and planning, and a good dash 
of spices—which translates into attractive activities for 
our students—both of the teaching chefs display their 
knowledge and work cooperatively to provide their end 
products, our Conversation classes, to demanding diners.

This presentation also aims to share the opinions and 
perspectives of teachers and students about the pro-
gram, fundamentally giving voice to our dining critics, the 
students, for whom we develop, experiment and work 
in order to improve our practices, a daily and constant 
exercise that requires the commitment of all the players 
involved, and that, ultimately, enriches and stimulates all 
its participants.

WORKING TOGETHER!
SOLEDAD BIARNES 
(CLASSROOM TEACHER) 

A well-functioning collaboration between the pedagogical 
pair is of the utmost importance for the Ceibal en Inglés 
project to be carried out and for the students to learn 
and participate in a positive way. A good bond between 
the two adults, who both participate in the Lesson A, 
enables the students and motivates them to participate 
and learn. Not only is a second language learned, but stu-
dents, many of them from vulnerable situations, can also 
experience healthy, positive and respectful relationships.

At first, the situation of the school where I work was pre-
sented only as an example of the difficulties that teach-
ers face when participating in the class. Later, however, 
guidelines were strengthened to establish a fluid and 
empathetic dialogue between the adults, as well as the 
importance of the link between the Remote Teacher and 
Classroom Teacher.

Building a positive bond is not an easy task, but with respect 
for the work and the feelings of the other person, and with 
straightforward and effective communication, it is possible. 
We must be willing to discuss as a premise, not to em-
phasize the differences that lead us to deepen conflicts or 
differences, to know how to express what we like or agree 
upon and what we do not like or feel differently about, and 
above all try to empathize with the other person. To do so, 
it is as important to value ourselves as to value the other 
person, accept that we are different and act differently, and 
know how to set boundaries when necessary.

The challenge is to connect with each other beyond the 
screen and build together, providing examples of healthy 
and effective coexistence to students who do not nor-
mally experience it in their lives.

CONFERENCES

SHARING BEST PRACTICES IN REMOTE TEACHING 
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AN EXCELLENT STRATEGY TO FOSTER 
STUDENTS’ MOTIVATION THAT STRENGTHENS 
THE BOND WITH THE REMOTE TEACHER. 
REPRESENTATION EXTENDS LEARNING 
THROUGH DIFFERENT PREMISES AND A NEW 
FOCUS ON EMOTIONS

MEETING THE 
UNKNOWN

A SIMPLE PRACTICE MAY 
PLACE US IN THE REALITY 
OF THE OTHER AND 
HELP US UNDERSTAND 
THEIR EXPECTATIONS, 
NEEDS AND POSSIBLE 
INSECURITIES. BY 
TEACHING A LESSON 
OF SWEDISH REMOTE 
TEACHERS EXPLORE THE 
SAME EXPERIENCE OF 
OUR STUDENTS. EVEN 
THOUGH THE TEACHER 
OF SWEDISH IS PRESENT 
IN THE CLASSROOM, 
ATTENDEES WILL SENSE 
THE SAME AFFECTIVE 
FILTERS OUR STUDENTS 
AND CLASSROOM 
TEACHERS FEEL DURING 
OUR LESSONS

WALKING IN THE
LEARNERS’ SHOES

SKYLER BROWN
& AVAREY CABRERA
(EUREKA THE LEARNING 
CENTRE)

The planning stage is highly important in 
pedagogy and carries special importance for 
remote teachers. An essential facet of plan-
ning is the personal consideration of students. 
If we think of our students, it will help us put 
together a lesson with a logical progression, 
provide clear instructions and motivate our 
students. Through a Swedish lesson in the 
style of a remote class, we provide an oppor-
tunity for teachers to put themselves in the 
students’ shoes and consider remote learning 
from a new perspective.

ALL CEIBAL EN INGLÉS WORLD IS A STAGE

FABIANA MALLÓN (BRITISH COUNCIL ARGENTINA)

Children learn best in a safe environment where they are able to take risks and ex-
press themselves. Drama is a powerful teaching and learning tool that enhances the 
acquisition of the language in a positive emotional context. 

The main aim of this project is to demonstrate that by bringing Shakespeare live, 
through drama, to our learners, they will improve their English skills: reading, writ-
ing, listening and speaking through interactions with drama in an inclusive atmo-
sphere with the possibility of applying their knowledge in a meaningful context.

In this way, learners will be able to identify and describe characters in a story, their 
feelings, thoughts, relationships and connections with other characters and changes 
during the story, recognise the plot and problems, identify the main idea and the 
most important supporting details, and use their voice, body language, tone and 
gestures to communicate. 

Drama is a new transformative experience in our remote lessons that taps into 
the high order thinking skills, where children create their own representation of 
the character they have chosen, evaluate solutions for challenges that may arise, 
analyse possible reactions, apply their knowledge of the language, understand 
directions, remember their lines and movements on stage. All these thinking skills 
are part of the Deeper Learning Competencies that we need to use to empower our 
learners to thrive in life: Creativity, Confidence, Compassion, Culture, Collaboration, 
Critical Thinking, Challenge, Responsibility.

DRAMA
IN THE
CLASSROOM

CONFERENCES

SHARING BEST PRACTICES IN REMOTE TEACHING 
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“I’ve been 
working with 
the classroom 
teachers for 
four years and 
finally last 
night we met 
each other”

HOW REMOTE IS A REMOTE TEACHER? 

ROUEL TEACHES FROM THE PHILIPPINES 
TO STUDENTS WITH CHARACTERISTICS, 
STORIES AND HABITS DIFFERENT FROM HIS 
OWN. IN THE CLASSROOM THE EXPERIENCE 
IS CULTURAL AND IT WORKS BOTH WAYS

THANK YOU FOR DOING THIS INTERVIEW WITH US.
You’re welcome.

HOW DO YOU DEAL WITH THE CULTURAL DIFFER-
ENCES BETWEEN URUGUAY AND THE PHILIPPINES?
Teaching as a remote teacher to Uruguayan stu-
dents, I really see these differences as an opportu-
nity to allow to share ideas and opportunities and 
allow communication between me and my stu-
dents. We don’t see them as challenges.

BUT AS OPPORTUNITIES…
It’s an opportunity to share with them our differ-
ences culturally, yes. For example, about Sports, 
it’s very obvious that Uruguayans love football, and 
we Filipinos, we love basketball. And the way how 
we deal with it is like: we support them whenever 
they have big games. Actually, World Cup, we wear 
Celeste shirts dresses, with our names on the back 
and Teaching Point numbers. 

OH, TEACHING POINT NUMBERS!!
Yes, and when it comes to food, we share with them 
in our lesson week: the team, the food, we share 
with them our Philippine food. It’s like “Oh, you 
always eat rice in the morning, then in lunch time, 
dinner time”. I was asking “how about Uruguay?”. 
“No, we don’t eat rice”, they don’t eat dinner time, 
something like that.

DIFFERENCES. EXCELLENT. WHAT DO PEOPLE SAY? 
WHAT DOES YOUR FAMILY SAY WHEN YOU TELL 
THEM THAT YOU ARE TEACHING IN URUGUAY OR 
TO URUGUAYANS? WHAT DO THEY SAY?
The first time they knew that I was teaching as a re-
mote teacher to Uruguayans they said: “Wow, your 
students are International!”, like “your students are 
from so far”, just in a real pleasant way saying, and 
then also “you teach online? Just teach on screen?” 
and I said “Yes, I do that”, and they said “Wow, isn’t 
it difficult?” and I said “Yes, it’s difficult at first, but 
as a teacher I get the attention of the students”. 
And then “Wow, it’s so lovely. Do you know how to 
speak Spanish? You don’t speak Spanish!”. And yes, 
there are trainings in the office, and then “Oh, Wow, 
really, that’s so great!”. My family and most of my 
friends told me they were all surprised.

AND THIS IS YOUR FIRST TIME IN URUGUAY?
Yes! It is my first time in Uruguay. All of us in the 
Philippines we all dream to be here.

REALLY?
Yes, because we wanted to set foot in a country 
where our students are, and finally it’s a dream 
come true. To be here, and the more I get to meet 
my classroom teachers, real. I’ve been working with 
them for four years and finally last night we met 
each other and we really had a good night. Talking 
about the students, talking about their families, my 
family, something like that. That’s really, really, good.

TECHNOLOGY

ABOVE AND BEYOND THE USE 
OF VC TECHNOLOGY, A SERIES 
OF SIMPLE DIGITAL RESOURCES 
SUCH AS GIFS OR PPTS MAY 
BE USED TO ENERGIZE OR 
STIMULATE LEARNING. AT 
THE SAME TIME, FREE APPS 
HELP DISTRIBUTE MATERIALS 
AND RESOURCES AMONG 
DIFFERENT TEACHERS

CONFERENCES

SHARING BEST PRACTICES IN REMOTE TEACHING 

TECHNOLOGY IN CEIBAL 
EN INGLÉS LESSONS

ROUEL AMOLLO (CEBU, PHILIPPINES)

The SME presentation was designed to raise Remote Teacher aware-
ness of best practice in the use of VC related technology. The presen-
tation was structured to showcase the individual tech elements or 
resources that we use, our rationale for using them, followed by the 
application or software needed for each.

Elements covered:

 · Personalized images & how to edit them effectively

 · Using GIFs & software to make them

 · Incorporating personalized videos & software to make them

 · Low tech resources such as the whiteboard & a video of these in action.  

The presentation was rounded off with edited footage of a real remote 
lesson incorporating all of the items mentioned above. And finally, we 
briefly introduced a free web app that our institute uses to share re-
sources and manage workload.
After the presentation there was a 45-minute workshop on effective use 
of PPTs. The focus was on using animations and triggers as a way to make 
PPTs more interactive and engaging.
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YOU SPOKE IN SPANISH?
Sí, hablo poquito.

WITH THE CLASSROOM TEACHERS LAST NIGHT, 
YOU SPOKE IN SPANISH.
They always speak Spanish, they don’t speak 
English. With their husbands, but we were able to 
go along with the night perfectly.

WHAT DO YOU THINK OUR STUDENTS TO GAIN 
FROM YOU GUYS? WHAT’S THE INGREDIENT 
THAT YOU PROVIDE TO THE PROGRAM THAT 
OTHER TEACHERS DON’T?
I think, yes, that’s cultures, we exchange cultures. 
We share our cultures which allow the students 
to communicate. “Oh, this is what we can see in 
the Philippines, this is what we can see outside 
Uruguay”, things like that. It gives them more than 
what they have in Uruguay, by sharing our culture.

DO YOU SHOW THEM HOW FAR WE ARE FROM 
EACH OTHER? DO THEY REALIZE THAT?
Yes, because we start with the lesson I have cre-
ated for the first class. I met them and we saw this 
map and I asked them “This is where I live. This is 
where the Philippines is, and Uruguay is here. It is 
very very far. They were all like “Ah, really?, really? 
You live very far?” Yes, and that’s why we have to 
listen very well, we have to participate in our les-
son, and the more that if they know I work at night, 
they go “Oh, really? You don’t sleep?” And they say I 
sleep at daytime.

IT MUST BE HARD TO SLEEP AT DAYTIME 
AND WORK AT NIGHTTIME. OK. WHAT ELSE 
DO YOU THINK YOU’LL LIKE TO DO WHILST 
YOU ARE HERE?
First and foremost, I would like to meet my stu-
dents. I would like them to feel that I’m real. Yeah, 
they know I’m real, but behind those screens. 
I want them to feel “Oh, I can touch him” “I am 
real” “Our teacher is here”. From a part of the 
Philippines, and actually, during our winter camp, 
hearing their ideas, sharing ideas, that was really 

helpful for me and for all of us Filipinos, and really 
rely this to them, it’s a good way of sharing what we 
do well in every institute.

HOW DID IT FEEL TO BE IN THE SCHOOL? AND 
TO SEE YOUR PARTNERS IN THE SCREEN?
Yes! It’s like: Wow, that’s how big we are, when they 
do full screen and then, the connection is pretty clear, 
so that’s me when I was there, that’s me when I was 
teaching to these kids! It’s like perfect. It’s like yes. 
That’s very important on my side. In my case I can 
see my co-teachers and how they behave on screen 
and I see from the student side, while I’m inside the 
classroom, just like 45 minutes isn't really enough. 

DID YOU ENJOY BEING AT THE SCHOOL  
WITH THE KIDS? 
Yes, I enjoyed, that’s a very good experience as well. 
When I had these two kids that are very active, very 
active during class, “please… don’t…listen...” because 
they always stand up, rumor out, something like 
that, but when I was there these two kept hugging 
me, yes, and we had this one kid, he didn’t want to 
sit down because he just wanted to hug me, I also 
hugged him. I just miss going to a real classroom like 
this. I was once a public teacher before.

BUT YOU PREFER TO DO REMOTE TEACHING NOW.
I love teaching remotely. It’s a different thing. This 
is how technology works. It expands our horizon. 
Yeah. I love teaching remotely.

OK, SO YOU WOULDN’T GO BACK TO FACE TO 
FACE TEACHING. YOU WOULDN’T.
You wouldn’t know, you don’t know, not yet. So far 
so good, I love teaching kids on the other side of 
the country, the other side of the world, and I love 
teaching what I’m doing. Yes.

AND CAN YOU SEE REMOTE TEACHING HAPPEN-
ING IN THE PHILIPPINES, FOR FILIPINO CHILDREN? 
WOULD YOU LIKE TO SEE THAT HAPPENING?
I wish it could really happen maybe but… Teaching 
other languages? English?

ANYTHING. SPANISH. ANYTHING.
Yeah, it could work as well, I think so. It would really 
happen, it would, it would. We just need to have 
enough resources.

FIRST AND FOREMOST, I WOULD LIKE TO MEET 
MY STUDENTS. I WOULD LIKE THEM TO FEEL 
THAT I’M REAL. YEAH, THEY KNOW I’M REAL, BUT 
BEHIND THOSE SCREENS. I WANT THEM TO FEEL 
“OH, I CAN TOUCH HIM. OUR TEACHER IS HERE”.

My perspective
Highlights from 
the sessions

“The most enriching thing about these meetings is 
the exchange of information that takes place, always 
thinking about how to improve classes for our stu-
dents. I have no doubt that remote teaching is the 
future of learning.”

Stefanie Wilkins
Brazilian, has worked for 4 years with Ceibal en Inglés 
in Uruguay. Remote teacher in charge of 25 groups. 
British Council Uruguay

“It is my second year in the Program and my first time 
at a conference of this kind. I found it very interesting 
and I will take beautiful things back to share with my 
colleagues. All the talks contributed ideas to put into 
practice in our classes, or something to reflect on. 
Very positive.”

Silvana Paoli
English. Services Institute of Córdoba. Argentina

“It is a beautiful experience that allows us to learn 
different and useful things for classes, because 
after all, what we want is to teach better and for 
students to learn more. I really liked the Swedish 
language class they gave us because it allowed us 
to put ourselves in the students' place.”

Matías Hernández
4D Institute in Montevideo

“These meetings are incredible to me, because 
when teachers get together and share experiences, 
something enriching always comes out of them. The 
collaboration that occurs in encounters like these 
is incredible. Strictly speaking, there are institutes 
present that compete with each other, but here they 
share their experiences and good practices. This 
speaks very well of the Program.”

Joseph Williams
Coordinator of The Language Company Institute. Chile
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HOW ARE THESE TWO ASPECTS LINKED?
This connection is related to the articulation of the 
curriculum and curricular requirements of school 
programs with new pedagogies, a new way of teach-
ing and a new way of learning. What do I mean by a 
new pedagogy? To rethink the teaching role that is 
no longer that of transmitting knowledge, of deliv-
ering information, but of the co-construction of a 
much more active student, where the teacher facili-
tates, promotes, helps, and supports, but it is the 
student who discovers. Of a knowledge more linked 
to the resolution of problems, to the real needs of 
the students. This is difficult for everyone but it is 
definitely not obvious to an English teacher, who 
works remotely. That is why we were very interested 
in thinking together about these conditions.

THAT WAS SEEN OVER THE THREE DAYS: PEOPLE 
THINKING, PAYING ATTENTION TO THE PRE-
SENTATIONS OF OTHERS AND EAGER TO LEARN. 
THAT IS VALUABLE …
It is very valuable because what happens some-
times in teaching is that we have many groups, 
many tasks; challenges that make the task a bit 
too routine and that make reflection difficult. And 
in order to work and to improve the problems of 
education, to change, we have to reflect. Because 
everyone says that education has to be improved, 
but nobody knows exactly how, right? So the NPDL 
helps and tries to contribute to building that bridge 
between theory, what we know is sound, and prac-
tice, how to carry out the new pedagogies.
 The NPDL in particular proposes promot-
ing six competencies (the 6C: Collaboration, 
Communication, Citizenship, Character, Critical 

Thinking and Creativity). The NPDL proposes a 
definition of each of these competencies and a 
rubric that allows us to measure the progress of 
our students. So, the English teacher can contrib-
ute in this way—in deep connection with the local 
teacher, the classroom teacher, but he/she can in 
fact contribute; and in fact we have evidence of 
that in many cases of schools that work in Ceibal en 
Inglés. In Enlace 360 in May we chose six experi-
ences, each one linked to one of the competen-
cies, and Creativity was exemplified with a case 
of Ceibal en Inglés in which they carried out an 
adapted Shakespeare play. You could clearly see 
collaboration and creativity in the work of children 
while learning English. And that was done with 
the teacher working with the remote teacher from 
Argentina. It was a clear example because it also 
allowed us to see the role of technology as a lever 
and at the service of the pedagogical objective.

Deep Learning

he pedagogical experience of Ceibal 
en Inglés is closely linked to advances 
in technology, which affect the form in 

which education develops in the present and will 
develop in the future. New teaching roles and the 
encouragement of competencies such as collabo-
ration, character, citizenship, creativity and critical 
thinking have begun to be understood as funda-
mental in the classrooms.

Claudia Brovetto is manager of Ceibal en Inglés and 
leader of New Pedagogies for Deep Learning, a move-
ment centered in teaching practice, which supported 
by the National Board of Education and Plan Ceibal, 
accompanies educational centres in the articulation 
of curricula and new forms of teaching and learning. 
Her participation in the first RemotED Winter School 
is a response to the need to transform education and 
introduce remote teachers to new pedagogies.

WHY THIS REMOTED WINTER SCHOOL? WHY IS 
IT NECESSARY?
This is the First Winter School of Ceibal en Inglés, 
and it is very special because they are remote 
teachers. In Ceibal we have training programs for 
teachers and training programs for Uruguayan 
teachers who are in the classrooms, as well as 
trainings for remote teachers.
 This is the first time we have done an intensive 
and international seminar in Ceibal en Inglés, and 
that is something very powerful because it has to 
do with connecting with what is happening in other 
parts of the world, and meeting in person when 
most of the meetings are currently done online.
 Within Ceibal, I am connected to the manage-
ment of Ceibal en Inglés as well as to the New 
Pedagogies for Deep Learning (NPDL), so I am very 
interested in the connection between the two, and 
that is what I presented at this Winter School.

T

NEW PEDAGOGIES

Claudia Brovetto, leader New Pedagogies for Deep Learning

“EVERYONE SAYS THAT 
EDUCATION HAS TO BE IMPROVED, 
BUT NOBODY KNOWS EXACTLY 
HOW, RIGHT? SO THE NPDL 
(NEW PEDAGOGIES FOR DEEP 
LEARNING) HELPS AND TRIES 
TO CONTRIBUTE TO BUILDING 
THAT BRIDGE BETWEEN THEORY 
-WHAT WE KNOW IS SOUND-, 
AND  PRACTICE -HOW TO CARRY 
OUT THE NEW PEDAGOGIES-.”
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WHAT’S 
INTELLIGENCE?
Rosemary Luckin 

he introduction of technology in educa-
tion may simplify administrative tasks 
such as roll-call, or registration in a new 
school, as well as ensure library access 

to all or learning English through video conference. 
 The limits to the implementation of new resourc-
es or data management are always open spaces for 
discussion and reflection.
 Rosemary Luckin -Professor of Learner Centred 
Design- is an expert in Artificial Intelligence and 
travelled from the University College London- 
Knowledge Lab to participate in the Ceibal en Inglés 
RemotEd Winter School : “ During the last two 
decades we have used technology to re-invent dif-
ferent human activities, from shopping to travelling 
or interacting with others. The moment has come to 
put all of our creativity in re-inventing the manner in 
which we help people to learn: the manner in which 
we help them develop their human intelligence”.

THE FIRST QUESTION IS WHAT DO YOU THINK OF THE 
USE OF TECHNOLOGY IN CEIBAL EN INGLÉS SO FAR, BE-
CAUSE I KNOW YOU ATTENDED SOME CLASSES AND…
Yes, yes, I attended some classes, I've been to the 
center, I think it’s a really excellent innovation, I 
think the technology itself, its high specification and 

is well designed, but more importantly it’s designed 
in a way that addresses genuine educational needs, 
the shortage of teachers of English in the country, 
and therefore allows expertise in all parts of the 
world to be accessed by students and teachers 
in Uruguay. It seems to me a very well thought 
through program that uses technology judiciously 
to address specific, well identified and understood 
educational needs. So I think it’s impressive.

OK, SO YOU TALK A LOT ABOUT OUR STRENGTHS AND 
WE APPRECIATE IT. ARE THERE ANY WEAKNESSES 
THAT YOU SAW, OPPORTUNITIES THERE THAT WE 
HAVEN’T EXPLORED?
There always are, I wouldn’t necessarily say weak-
nesses, there are always improvements that can be 
made. And I think those improvements sometimes 
relate to the technology itself, sometimes relate to 
the people using the technology. So it’s my impres-
sion that in the classes that I observed it’s some-
times hard for the class teacher to relate effectively 
to the remote teacher. The focus of the interaction 
is on the children, and yet my understanding is that 
actually the success of the class does require a par-
ticular sort of relationship between the remote and 
the class teacher. So I think that relationships could 

T

HUMANS AND MACHINES
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And I had a conversation with Gaby, concerns 
about facial recognition, and I was saying to her 
that if you wanted to do something simple, like 
make sure that when a remote teacher was talk-
ing to a particular child in the class, they knew 
their name. Or when a child was talking they 
knew that it was that child talking maybe for the 
first time that month, or that year. This is rela-
tively simple using AI, you just have pictures of 
the children, and train the AI to recognize the 
individual child. But then, you might be worried 
that somehow doing that processing of the image 
data, that might also be used to find out whether 
the child was concentrated, whether the kid is 
anxious, whether they are sad, and that might be 
things you don’t want to do. But I said to Gaby, 
then just restrict the algorithms to the use of 
names, so the remote teacher can identify if this 
person is John, or is this person Jim. So you are 
very precise about what you use those algo-
rithms for, and maybe you store that data with 
the teacher, so it can be securely stored, with the 
teacher, not more broadly accessible.
 I think it would really be worth to have a discus-
sion about how those simple AI techniques, could 
make the job of the remote teachers more enjoy-
able, more effective, more fruitful.
 In the end, it’s always about human interactions 
and how to make those more effective. 

OK, ONE OF THE REMOTE TEACHERS TOLD ME LAST 
NIGHT, THAT ONE OF THE THINGS HE GOT FROM 
YOUR PRESENTATION WAS THE FACT THAT ANY IDEA 
WE THOUGHT SHE WAS LIKE “THAT'S DOABLE”, SO I 
WONDER WHAT WERE THOSE IDEAS BECAUSE I DIDN’T 
CATCH EVERYTHING THAT WAS SAID. WERE THERE ANY 
IDEAS THAT YOU THOUGHT THAT MAY BE TOO MUCH?
The key thing for me is trying to get teachers to 
think about what they need. You know, it comes 
from spending many years teaching myself, the 
number of times you’re interacting with a student 
and you are thinking “If I had more information 
maybe I could help you more”, but also being able 
to help people help themselves, because this is be-
coming more essential. Having people feel good at 
learning, to understand how they learn and how to 
learn is becoming more and more important, and 
helping teachers to help students to understand 
more about their learning is so important.

FROM YOUR POINT OF VIEW AND WHAT YOU OB-
SERVED, WHAT DO YOU THINK ARE THE QUESTIONS 
THE REMOTE TEACHERS SHOULD BE ASKING?
I was really impressed by their questions, because 
they were thinking very much in a learner-centered 
way, finding ways to help the learner, finding bet-
ter resources for the learner, or building a better 
rapport with the learner. So I think they are finding 
the right questions. In terms of doing more, I think 
is about probing those meta intelligence ques-
tions. You have introduced meta cognition explicitly 
within the program which is brilliant, but I think get-
ting more focus on that self understanding, those 
meta intelligences that help us to understand our-
selves as learners, help us understand how we are 
feeling and how that is impacting on our learning 
and where we are and how that is impacting on our 
learning, all of those things I think would be brilliant 
moving forward, and then in reaching the contex-
tual information, for the teacher has access to, it 
can help with the meta intelligence development. I 
think moving towards the thinking, the questions, 
the processes, the activities that help develop that 
meta level of understanding.

I THINK THAT NUMBER ONE: WE ABSOLUTELY LOVE 
THE IDEA OF FACIAL RECOGNITION AND GETTING THE 
NAMES OF STUDENTS AND THE NEXT ONE WOULD 
BE PROBABLY THE CONTEXTUALIZE INFORMATION. 
THE LAST QUESTION I HAVE, WHAT DO YOU THINK OF 
THIS WINTER SCHOOL, AND THE IDEA IT GENERATES 
AMONG TEACHERS?
I loved it, I loved being here. It was just so nice to have 
a significant period of time, often I find when I go to 
places they kind of give you half an hour, an hour, and 
you rush through the presentation, thinking I have 
to get this across, and you don't really have time to 
do the activities and understand what the thoughts 
of the audience are, I really love the fact that the 
sessions were long, and we could build in activities 
for the teachers to do. It seems to me that listening 
to the discussions, and it was great for the RTs to get 
together, and exchange their ideas and their practices 
and learn from each other. It’s a brilliant idea.

RIGHT NOW THEY ARE DEVELOPING PROJECTS. THEY 
ARE WORKING IN DIFFERENT TEAMS TOGETHER.
It’s so nice to have a mix of presentations and have a 
workshop, this is workshop. I think that is really good.

perhaps be better supported and that’s an issue in 
which we may look to the technology to address it. 
It is worthwhile to ask ourselves how could we use 
technology to better support the class and remote 
teacher relationship. And that might not be anything 
particularly technically sophisticated, it might just 
be about creating more opportunities for them to 
interact about the children or even just to chat to get 
to know each other. So I think building that rapport 
could be enhanced by technology. And the other 
thing, that would require more technology develop-
ment is thinking about what aspects of the group 
of children would be useful for the remote teacher 
to know before they start the class, and that’s when 
technology tracking might be used, to help provide 
that remote teacher with information about the 
children in the class that could be very useful for him 
or her as they interact. And it could be information 
about a particular tricky situation at home, it could 
be information about how well each of the children 
is progressing in other aspects of the school life, it 
could be for the remote teacher, I think, to decide 
what information it would be useful for him or her 
to know in advance of doing the lessons so they can 
tailor the lesson to the children or group a bit more 
effectively and then likewise getting perhaps ad-
ditional feedback about the group, not just what the 
remote teacher can observe but maybe some ad-
ditional information that relates to things he or she 
cannot observe., what progress students are making 
in other areas of the curriculum.

YOU’VE BEEN HERE WITH THE REMOTE TEACHERS 
TALKING AND GETTING IDEAS FROM THEM. WAS 
THERE SOMETHING THAT YOU FOUND PARTICULARLY 
INTERESTING, OR THAT COULD BE SOMETHING THAT 
TIES INTO OUR QUESTION OF HOW TO DESCRIBE A 
STEP FORWARD IN CEIBAL EN INGLÉS IN REMOTE 
TEACHING USING ARTIFICIAL INTELLIGENCE (AI)?
Interesting, very interesting. I was very interested in 
the conversations I had with the remote teachers. I 
hadn’t realized quite how many different students 
they would be working in throughout one week. I 
hadn't quite appreciated there could be so many 
and I think that means it’s quite a challenge when 
you get such huge groups and you want to create 
something as a personal interaction. And also you 
have quite a lot of class teachers if you teach many 
groups, I think it’s a challenging environment. Being 

a remote teacher is challenging, when you have this 
very large number of people to interact and you 
have that very narrow channel of communication 
that’s created through the video, yeah, it’s broad in 
some senses in comparison with just having audio, 
and you can zoom in and you can zoom out and 
you have the teacher that can help you, but it’s still 
actually quite a limited opportunity to gain valu-
able information about the individuals that you are 
teaching. So I think listening to the remote teach-
ers, some of the activities that it sounds to me they 
would like to do with the students, sometimes they 
feel they can’t do because either the class teacher 
isn’t responsive enough to help organize, the class 
doesn’t understand enough to help do the orga-
nization, or they don’t know quite enough about 
the individual students just to know how well that 
might work with them. Again, I think it’s about using 
some kind of AI to provide the remote teacher with 
more information, about each of those individuals 
in the class. We talked yesterday about giving them 
the opportunity to just identify them. You have, I 
don´t know, 34 groups, of 35 children, that’s a lot of 
names, even just being able to identify them. With 
the use of AI you can personalize the interaction, 
I think even just that could be useful in terms of 
helping to create a greater intersubjectivity between 
teacher and learner, which is always key to success 
in learning. You know, these teachers, I have been 
most impressed by their dedication, and how they 
want to include their students´lives into their teach-
ing. AI may greatly improve their work just learning 
contextual information. So it doesn’t have to be in-
trusive, in providing really personal details about the 
students, but it could be contextual information and 
then just a little bit of individual attention and just 
something as simple as a name could really make a 
difference and that is the kind of thing AI could do 
relatively easily, but obviously then you have to start 
with some questions about privacy and how you go 
about doing that to ensure that information that is 
so valuable to the teacher is just for the teacher and 
does not find its way into other people's computers, 
so quite technically simple things that could be done, 
or some things that we know we can do with AI.
 The barrier of using AI technology is the chal-
lenge to make people feel comfortable, that their 
information is being collected and used with a 
good purpose and cannot also be used for harm. 
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Magdalena Perdomo
Teacher.
High School No.1 Dr Gilberto Iglesias de Progreso.
Magdalena teaches in the 3rd year in the evening and 
at night for students of different ages. She works with 
remote teachers in three of her four groups.

New objectives,
new perspectives
In the Ceibal en Inglés classroom atmosphere and 
collaboration between teachers with different 
roles are key aspects for class dynamics. These two 
elements transform the pedagogical action. Remote 
teaching creates a space for teacher specialization 
with specific challenges

Karen Pereira
Remote teacher for a month
and a half. Berlitz-Uruguay. Colombian

“It is a totally different methodology 
for me. Because I’m used to teaching 
in a traditional way, my fears were 
around how to be creative and how 
to establish a connection with the 
students, something that in my years 
of experience has been fundamental. 
But the truth is that it is a very reward-
ing experience—you become very 
creative, you discover capabilities that 
you did not think you had. I have had 
the opportunity to volunteer in Africa 
and China, so for me to teach in this 
way is very beautiful and stimulating. 
I did not know the Ceibal en Inglés 
before and now I understand that it is 
something to admire.”

METHODOLOGICAL INNOVATION

Gilda Battagliese 
Coordinator of Ceibal en Inglés
at the Alianza Cultural
Uruguay-EEUU

“Ceibal en Inglés is a spectacular 
experience because it allows us to 
move forward in alignment with 
the vision of the Alianza and reach 
many children from public schools 
across the country, which is re-
ally very good because it extends 
our scope. At the beginning, like 
everyone else, we had to adapt and 
learn many new ways of teaching. 
The Alianza had online teaching 
programs, not remote, but this new 
tool allows us to continue growing 
and developing day by day. It is 
definitely a win-win issue, because 
not only do we reach more people, 
but it also allows us to innovate in 
other programs. We are very happy 
to be part of the Ceibal en Inglés 
program and hopefully we will be 
for many more years.”

“The fundamental contribution of the Program is 
to bring the student closer to new cultures. Beyond 
what language teaching entails, the Program places 
great emphasis on cultural aspects. We see that 
from the practical point of view, they learn a lan-
guage; and from the cultural point of view, they go 
through an experience related to knowledge and 
openness towards other perspectives and other 
ways of seeing the world. This is the interesting 
thing: having the possibility to compare, recogniz-
ing what is good from other places and what is 
good here. A student told me: "the remote teachers 

make us see things that we do not see", and this is 
very significant because that "things we do not see" 
refers to things we do not have and want to know. 
That is enriching. I would like to highlight the experi-
ence with adults—I have students up to 47 years of 
age and for them it is very comforting to go through 
these types of programs, because with their limited 
linguistic resources in the foreign language, it is 
impressive how they manage to perform. It is also 
interesting how they motivate young people to ex-
press their opinion and speak. Conversation classes 
encourage debate, dialogue and the possibility to 
give an opinion. Teamwork is one of the things I like 
most about the Program.”

Luciana Valles
Remote teacher.
English Services Institute of Córdoba, Argentina.

“I have participated in other experiences and I liked that 
it was more personalized, with fewer people and more 
space for the exchange. Meeting colleagues from all 
over the world was really enriching. Sharing experiences 
with fellow Colombians, with Brazilians and with English 
people, many of whom work in Uruguay—each one adds 
their experience and their different outlook on what 
remote teaching is. Getting to experience the different 
ways of working is a great contribution”.
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Ian studied Sociology in Scotland, and his wife is an English 
teacher in secondary school. After working four years in a Tax 
Free Zone of Uruguay, he sought a change. He liked Plan Ceibal 
as he considered it a unique experience and is very enthusiastic. 

“This is my first year with Ceibal en Inglés. It is a very interesting 
experience and thanks to it I have met students from schools 
across the country. I see that the students in the first year of the 
high school are very motivated. In general I find it easy to connect 
with the teachers, they respect my weekly class hours and we 
collaborate with each other. It is a very positive experience for me 
and for the teachers and students.”

Joseph Williams
Coordinator of the The Language Company 
Institute. Chile

“We have been working with the Program since 
2017 and we love it because it is very innova-
tive and it is very nice to see how our teachers 
in Santiago can connect with children from all 
over Uruguay and share different experiences 
and cultures. We also work with other pro-
grams and that allows us to verify that Ceibal is 
a very striking program, one in which teachers 
want to participate.”

Stepfanie Wilkins
Remote teacher in charge of 25 groups. 
Has worked in Ceibal en Inglés for four 
years. British Council Uruguay . Brazilian

Florencia Ramos
Coordinator of remote teachers of 
the British Council of Argentina
Remote teacher. British Council Argentina.

“I have been working in the Program 
since 2015, and since 2016 have been 
coordinating about 15 people. As re-
mote teachers it is essential to be well 
connected with the classroom teachers 
who are our eyes and ears; that is, we 
form a pedagogical pair. That is why it 
is important to build our relationship 
so that the children are able to enjoy 
classes, communicate in English and 
generate not only skills in this language 
but also related to the use of different 
technologies. After so many years I can 
say that I had the opportunity to see 
significant challenges at the beginning, 
which became beautiful experiences. 
Working in pedagogical pairs can take 
us to unimaginable places. We must 
support this Program because there is 
a lot of background work for everyone 
involved, in addition to the commit-
ment to empowering children and 
classroom teachers through the use of 
different tools.”

Soledad Biarnes
Teacher. School No. 185
Montevideo.

“I have been working collaboratively 
with a remote teacher providing 
English classes for five years. I have 
been "progressing" with the students 
since the fourth grade and now they 
are doing the sixth grade, which allows 
me another look and to set different 
objectives. I found the proposal inter-
esting from the beginning because I 
believe that learning other languages 
at an early age is fundamental. I am 
interested in them understanding 
English globally, and with this method 
we can achieve it. The teachers at the 
high school near the school tell us that 
our students arrive to English class 
with more confidence. ”

Ian Mckenzie
Remote teacher in the Conversation 
Class. Has lived in Uruguay for six years. 
Berlitz-Uruguay. Scottish

“At the beginning it was difficult for me to get used to 
seeing children and teachers through a camera, but little 
by little I developed skills to generate bonds. I went to 
visit schools and it was very good to meet them in per-
son. For the students, it's like the queen visits them. It's 
very exciting".

26 REMOTEd / #1 / Jul. 2019 REMOTEd / #1 / Jul. 2019 27



“WHENEVER YOU 
HAVE TECHNOLOGY 
AND EDUCATION THE 
KEY IS EDUCATION, 
THE KEY IS NOT 
TECHNOLOGY”

THOUGH THE USE OF 
TECHNOLOGY IN EDUCATION 
HAS BECOME MORE AND MORE 
COMMON, WITH DEVICES, 
SOFTWARE AND APPS BEING 
USED TO SUPPORT LEARNING, 
THE ROLE OF THE EDUCATOR 
IN THIS NEW CONTEXT IS NOT 
SO OBVIOUS.

IN REMOTE TEACHING, 
WHERE TECHNOLOGY 
IS INDISPENSABLE, THE 
TEACHER’S JOB HAS SPECIFIC 
CHARACTERISTICS THAT ARE 
JUST AS INDISPENSABLE. THAT’S 
ACCORDING TO WESLEY CHIU, 
WHO CAME TO URUGUAY 
FROM CHINA TO STUDY CEIBAL 
EN INGLÉS AND APPLY THAT 
EXPERIENCE TO REMOTE 
TEACHING IN THE SCHOOLS OF 
SMALL TOWNS IN HIS COUNTRY.

WE WOULD LIKE TO START BY LEARNING SOMETHING ABOUT YOURSELF, 
YOUR AGE, WHAT YOU DO, WHAT YOU ARE DOING HERE.
Ok, My name is Wesley, Wesley Chiu, I am the age of… What's my age now? I need to do some calculation… 
44 now. As for myself, I have started in NGO, a Charity in China, five years ago, doing remote teaching 
because in China there are a lot of village schools. Specially those in remote villages, they don't have 
enough teachers. They don’t have enough teachers, not only in English, but also in Arts, Music, Computer, 
and some other subjects. So, my background, myself, I was trained as a lawyer, so in my legal career I use 
a lot of video conferencing, so five years ago a friend and I we came with the idea, and said “why don't 
we use VC “for teaching kids in village schools. So we came with this idea of remote teaching. So after five 
years we have about 37 schools, doing remote teaching. We deliver around 200 classes per week, and we 
are in the process of expansion. And also this is an opportunity for us to basically convince the Chinese 
Government to take it up into another level.

HOW DID YOU LEARN ABOUT PLAN CEIBAL?
Last year I was doing research in Harvard to see who else on this planet doing remote teaching. At the 
beginning I thought there would be quite a lot of countries doing that because there's all about online 
education like tablets everywhere, but to my surprise after over about one year of research I didn’t find 
any other organization apart from Ceibal doing substantially large and also interactive approach. Most 
countries only distribute tablets to the students and expect students to learn or they put televisions in the 
schools and connect them to the internet, expecting the local teacher would show material from the inter-
net, knowing it doesn’t happen. So the only organization I find that really focuses on training the teacher 
and making sure the remote teacher and the classroom teacher work together well 
is Ceibal en Inglés. So I contact the British Council and asked them to help me to 
get in contact with Ceibal and came over here to learn from you how things can be 
done. Under such a big scale and professional and well founded evolvement. So, I 
am here to learn in this nice atmosphere, and develop this programme in China and 
make my organization better. That’s my purpose coming here.

OK, WESLEY, AND TELL US, YOU'VE BEEN TO A COUPLE OF SCHOOLS? 
WHAT DID YOU SEE, WHAT DID YOU LIKE, DID YOU NOT LIKE?
I spent last Wednesday and Thursday visiting three schools, I think that really good 
things the classroom teachers are very enthusiastic and thank you for giving me the op-
portunity to actually see from the school end, because it’s really clear that the enthusi-
asm or the engagement level of the kids in the classroom directly relate to the energy 
level of the classroom teacher. If you have a classroom teacher sitting back a little bit, 
then the  energy level would be quite low. If the classroom teacher is like “Hey, hey, what 
do you think about this or about that”, specially doing co work and pair work, because I have fully understood 
that the R.Ts want the kids to learn from each other, and work in team work, but whenever he or she begins 
to organize teamwork and co work, some kids don’t know what to do, and start to looking around, can not 
find a partner… A classroom teacher plays a key roll, if the classroom teacher is active, group work is amazing. 
If the classroom teacher is not active, then group work ends in silence. So, I see a lot of classroom teachers 
are getting really active, that is the best thing Another good thing I have seen is I visited one or two of these 
low income schools, and the parents are having difficulties, economic difficulties, but still in these schools the 
equipment is the same and the remote teacher and the classroom teacher interacting the same, so the quality 
of the class does not depend on the economic income of the school. That’s really an adequate thing I’ve seen. 

“WE DELIVER AROUND 200 
CLASSES PER WEEK, AND 
WE ARE IN THE PROCESS 
OF EXPANSION. AND ALSO 
THIS IS AN OPPORTUNITY 
FOR US TO BASICALLY 
CONVINCE THE CHINESE 
GOVERNMENT TO TAKE IT 
UP INTO ANOTHER LEVEL”

REMOTED WINTER GUEST

Wesley Chiu
Cofounder of NGO Project VolunOnline
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THANK YOU. THANK YOU VERY MUCH. AND WHAT DO YOU THINK 
OF THE REMOTED WINTER SCHOOL? BECAUSE THIS IS A SCHOOL 
ONLY FOR REMOTE TEACHING. WHAT DO YOU THINK OF IT? 
DO YOU THINK IT’S WORTH TO ORGANIZE SUCH AN EVENT? 
I will share with you my experience. In China, one of the biggest things that my remote 
teachers complain about is loneliness. Because once you are teaching kids, the kids 
are very nice, teach them and all that, but one month, two months later you wonder 
whether you are doing it well. Because human beings really need interaction, and 

also you don’t know whether you are doing a good job, comparing yours with others. We also have online 
platform for the remote teacher to interact with each other, share experiences, but human beings need in-
teraction, physical, and also the sense of “I’m not the only one doing this, there are lots of other people doing 
this. I’m doing it for a bigger purpose where a group of us are doing it for a bigger purpose.” That sense, it’s 
very difficult to do it in the online environment. So I think it’s really necessary to have this winter school as a 
mechanism of this finding each other. 

WHAT IS IT LIKE IN CHINA? 
In China it is the same, although we are a Charity organization, although we have some funding, but we raise 
specific funding for remote teachers offline training. We put them also in some schools to learn. And we also 
raise specific funds for a remote teacher to actually go to the village and visit them. Because we see so much 
feedback from the remote teacher, from the student, from the classroom teacher, from the principal. Once 
they visit, the whole experience of remote teaching changes. Once the students and the classroom teacher 
know there is another person in the other side, not just a computer screen and a program, then the whole 
dynamics changes a lot. So, I think that the more interactions that may exist between classroom teachers 
and remote teachers, as in this Winter School, the better. We are humans and humans form communities. 
This is an opportunity for community building, so it is beneficial for the programme to continue this way.

THANK YOU. WHY DO YOU THINK, WESLEY, SO VERY FEW COUNTRIES ARE USING 
REMOTE TEACHING? WHY DO YOU THINK THIS IS SO? 
I think it’s really the mentality, because honestly a lot of the countries are thinking in the use of technology in 
education. These ideas either come from a political background, technological background, but few people 
come from an educational background. Whenever you have technology and education, the key is education, 
the key is not technology. Technology is something money can buy, education and human interaction is not 
something money can buy.
 So lots of other countries, they invest big money on equipment, everybody has a laptop, but laptops 
are wasted, not used. I’ve seen, in some villages where the Government gives them a big plasma TV, touch 
screen and interactive, but the local teacher can not use it, and he finds this big plasma, touch screen TV 
blocking his way, so they put a blackboard on top of it, and they start writing on a blackboard again. So, 
not many other countries understand the need of training teachers, specially the classroom teacher And 
also some think once you have online education, the remote teacher can replace the classroom teacher, 
and the technology can replace the teacher altogether. Not many countries understand the importance 
of the cooperation between the classroom teacher and the remote teacher together, and the students 
together, on community building. Most people just think about technology, so they invest a lot of money 
on computers and hardware. Not enough resources are provided for helping these three party commu-
nity to be built, which is the core for remote teaching. I think Uruguay has been very advanced in terms of 
recognizing that. I think that, so far, it might be the only country in recognizing that. No one else.

“MOST PEOPLE JUST THINK 
ABOUT TECHNOLOGY, SO THEY 
INVEST A LOT OF MONEY ON 
COMPUTERS AND HARDWARE. 
NOT ENOUGH RESOURCES 
ARE PUT INTO HELPING THESE 
THREE PARTY COMMUNITY TO 
BE BUILT, WHICH IS THE CORE 
FOR REMOTE TEACHING”
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IN REMOTE 
TEACHING 
TECHNOLOGY 
IS THE TRICK, 
COLLABORATION 
BEARS MAGIC.

REMOTEd
Winterschool
https://ingles.ceibal.edu.uy


